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I. Population & Setting 
a. Description of Population 

i. Composition: Students are mainly Japanese professionals seeking to improve 

their English for business-related reasons, with a few homemakers who are 

attending the ABC Institute of English for personal enrichment. Since most of 

the students have full-time employment, classes take place in the evening. 

Courses run for twelve weeks, two nights a week for 2.5 hours each. This five-

hour, primarily task-based curriculum is a sample week for this evening class.  

ii. ACTFL Proficiency Levels 

1. Speaking ς Novice Mid to Intermediate Low. English is a required course 

in Japanese schools, however instructors tend to teach to the test with 

rigid precision, most often employing Grammar-Translation-like 

methods. Students are rarely encouraged to creatively produce TL. As a 

result, while individual motivation can break the mold with extra-

curricular study, the majority of Japanese students have little capacity 

for spoken English.  

2. ListeningτNovice High to Intermediate High. English background in 

school combined with regular pop culture exposure to English creates a 

higher level of listening comprehension.  

3. ReadingτNovice Mid to Intermediate Mid. Japanese students are 

regularly exposed to English words, but It shouƭŘ ōŜ ƴƻǘŜŘ ǘƘŀǘ άŘŜǎƛƎƴέ 

English, used to make products (such as t-ǎƘƛǊǘǎύ άŎƻƻƭέ ƛǎ ƻŦǘŜƴ 

ungrammatical and even nonsensical, so they receive unreliable input 

from Japanese sources. 

4. WritingτNovice Low to Novice HighτStudents can write the English 

alphabet, and have reliable command of a store of memorized chunks, 

both from academic studies and pop culture. Given time, some can 

recombine these chunks into novel thoughts.  

iii. Educational background: All are university graduates in Japan. None have 

attended school in an English-speaking country. 

iv. Educational abilities: Literate and generally capable of higher-level academic 

endeavors in NL. 

v. Cultural background: One country/ethnicity. General economic homogeneity.  

However, the mostly male business cultural milieu is a separate world from that 

of the homemakers/mothers/wives.  

vi. Present Cultural Environment: Business students are clearly employed; 

homemakers may never have been. 

vii. Ages: The business students range in age from 22-30. Homemakers are widely 

distributed between 25-45. 

viii. Number: Fifteen total (twelve business and three homemaker) 
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b. Description of Institution 

i. Type and location: The (imaginary) ABC Institute of English is a private English 

tutoring school located in the Ueno neighborhood of Tokyo, one of many such 

small eikaiwa (English conversation) businesses in the area. To distinguish itself, 

its advertising touts explicit attention to speaking fluency and accent-reduction. 

It caters to businesses, which may bulk purchase many seats in a single class for 

employees. These students may be required to attend as part of their job, but 

may also have volunteered for the opportunity. However, anyone can get into 

classes, and housewivesτparticularly those whose children are older and 

require less direct supervisionτoften join courses as an enrichment pastime.  

ii. Resources: The owner of the school is a British expat who invested his savings 

six years ago to create this school. His Japanese wife and two other bilingual 

Japanese employees make up the senior staff. There are ten native English 

ǎǇŜŀƪŜǊǎ ǿƘƻ ǘŜŀŎƘΣ ŀƭƭ ƻŦ ǿƘƻƳ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ƘŀǾŜ ŀǘ ƭŜŀǎǘ ŀ ōŀŎƘŜƭƻǊΩǎ 

degree, with preference given to those who have a TESOL/TESL/TEFL certificate 

and/or CELTA.  Teachers are mostly from the UK and the USA. The school is 

moderately successful; though classes are not often filled to capacity, there are 

usually at least ten in each class. (However, many businesses are moving to 

άŘƛǎǇŀǘŎƘ ŎƻƳǇŀƴƛŜǎέ ǿƘƛŎƘ ǎŜƴŘ 9ƴƎƭƛǎƘ ǘŜŀŎƘŜǊǎ ŘƛǊŜŎǘƭȅ ǘƻ ōǳǎƛƴŜǎǎŜǎ ŀƴŘ 

schools. The immediate future of eikaiwa is in question.) Classrooms are 

comfortably-sized for the average number of students. Audio and video 

equipment are available, as well as hook-ups for laptops. Teachers can petition 

for special equipment within reason. Books and other materials may be chosen 

by the company that reserves class seats, so instructors must be prepared to 

teach those required materials and to prove results in a way that guarantees 

return business. 

II. Rationale & Goals 
a. Foundation: While the operational landscape of FL instruction in Japan is in the process 

of slowly changing, the desire for English proficiency for both professional/economic 

and personal reasons remains among many people. Businesses generally find that their 

young hires do not have skills up to the task of working in English-speaking countries 

despite several years of instructionτoften from elementary school onwardτand are 

willing to pay for improvements in company assets. The business students need 

measurable advancement in all areas, as well as some information on differences in 

business culture internationally. The recreational learners are less focused on defined 

goals and more likely to be pleased by holistic results. 

b. Approaches 

i. Communicative Language Teaching: intertwining of organizational and 

pragmatic aspects of language, focus on fluency and flow, real world context 

ii. Notional-Functional: everyday communication skills for specific situations 

iii. Strategies-Based Instruction: encourage risk-taking for students used to passive 

ŎƭŀǎǎǊƻƻƳ ǊƻƭŜǎΣ ƘŜƭǇ ǎǘǳŘŜƴǘǎ ǊŜŎƻƎƴƛȊŜ ǘƘŀǘ άƳŜƳƻǊƛȊƛƴƎέ 9ƴƎƭƛǎƘ vocabulary 

and grammar is an inefficient learning strategy, encourage autonomy 
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iv. Lexical: increase autonomous learning strategies, the ability to read for 

important vocabulary and chunks relevant to context 

v. Form-focused: explicitly call attention to morphology and syntax, encourage 

students to actively examine these elements 

c. Schedule: Monday and Wednesday evenings from 8 PM to 10:45 PM for twelve weeks. 

There is a 15 minute break halfway through the class period. 

d. General Objective: Provide students with sufficient English proficiency to minimally 

function in an English-speaking business. Additionally, provide the tools for autonomous 

learning beyond the classroom so that students can adapt their linguistic skills should 

they be placed in an English-speaking company. Primacy will be given to conversational 

skills (speaking/listening).  

e. Specific Objectives 

i. Presentation of language functions for everyday communication that may be 

useful in the workplace, such as introductions and invitations with some 

attention to formal/informal communication 

ii. Practice in conversation to increase fluent production 

iii. Practice in reading to gist more complex content 

iv. Practice in reading and writing skills necessary to fill out forms, compose emails, 

etc. 

f. Syllabus Model: Task-based model focusing on specific communicative goals, with 

conversation taking precedence, encouraging students to identify their own situational 

needs and giving them strategies to improve on those areas autonomously. Work with 

company-provided materials when necessary. 

g. Learning and Teaching Activities 

i. Speaking/Listeningτchoral repetition, shadowing, role play, pair/small group 

discussion with oral reports on outcomes by representative, information gap 

ii. Readingτreading news articles from sites likŜ ά{ƛƳǇƭŜ 9ƴƎƭƛǎƘ bŜǿǎέ ŀƴŘ 

familiar manga/comic narratives translated from Japanese such as Oishinbo, 

chunk identification, main idea identification 

iii. Writingτfilling out simple forms, simple communicative exchanges like email or 

tweets 

iv. Grammar/Vocabularyτchunking exercises, form-based exercises for writing, 

explanations given as problems arise 

h. Learner Roles 

i. aƻǾƛƴƎ ŦǊƻƳ ǇŀǎǎƛǾŜ ǊŜŎŜƛǇǘ ƻŦ ƪƴƻǿƭŜŘƎŜ ŀƴŘ άƭŜŀǊƴƛƴƎέ ƭŀƴƎǳŀƎŜ ǘƻ ŀŎǘƛǾŜ 

acquisition 

ii. Identifying vocabulary and main ideas 

iii. Participating in creative production in both oral and written forms 

iv. Cooperatively solve tasks in pair/group work 

v. Identifying texts relevant to student needs or interests 

i. Teacher Roles 

i. Provide real world texts relevant to students. 

ii. Encourage risk-taking, self-confidence, and strategic autonomy.  

iii. Present company-provided materials, if needed. 
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iv. Present form-based instruction relevant to texts. 

v.  Create a relaxed atmosphere. 

vi. Evaluate student progress in a way that can be reported to employers as a 

measure of success. 

j. Materials 

i. Texts are important but flexible. While manga lessons can be reused from one 

class to the next, and can therefore have previously prepared exercises 

associated with them, news will be different with each class. Teacher needs to 

have activities that are adaptable to differing input.  

ii. Company-provided materials may be problematic within the preferred structure 

of the course, but are necessary for continued enrollment from that source. 

Teacher must incorporate. 
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III. Lesson Plan 

Topic: Food 

Purpose: Introduction of vocabulary and cultural points surrounding meals in America, with a focus on 

restaurant etiquette in a business environment (e.g. client dinners). Highlights on ordering and talking 

about food. Introduction of is/do question formation.  

 

Class 1 

1. Listening (video) ς 15 min 

a. Materials: Glove and Boots: Restaurant Etiquette 

(https://www.youtube.com/watch?v=bROOWTpyTlg) 

b. After settling in, prepare students to watch a short video by asking if they can name 

some rules of table etiquette, either in Japan or other countries. Explain the word 

άŜǘƛǉǳŜǘǘŜΦέ Ask them to pay attention and see what rules the video says you should 

follow.  

c. Once you have played the video, ask for examples of rules from the video. Write them 

ƻƴ ǘƘŜ ōƻŀǊŘ όŜΦƎΦ 5ƻ ƴƻǘ Ŝŀǘ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ŦƻƻŘΦ 5ƻ ƴƻǘ ǘŀƪŜ ŦƻƻŘ ƛƴǘƻ ǘƘŜ ōŀǘƘǊƻƻƳΦύ  

d. Encourage students to ask about any unfamiliar words. Prompt for words that may be 

ŘƛŦŦƛŎǳƭǘ ōȅ ŀǎƪƛƴƎ ǉǳŜǎǘƛƻƴǎ ƭƛƪŜ ά²ƘŀǘΩǎ ƛƴ ƎǳƳōƻΚέ LŦ ƴƻ ƻƴŜ Ŏŀƴ ŀƴǎǿŜǊΣ explain and 

show examples.   

e. NB: Some students may have difficulty with this listening activity, especially with 

aŀǊƛƻΩǎ ǎǇŜŜŎƘ, but it is mostly for the humor to relax the class a bit.  

2. Homework Discussion ς 15 min 

a. Materials: Students will have been given the three pages from the manga Oishinbo1 

(Appendix I) as homework reading the previous week, with the instruction to create a 

vocabulary list of at least five difficult words (but more encouraged). They will also have 

had the following pre-reading questions: 

i. ²Ƙŀǘ WŀǇŀƴŜǎŜ ŘƛǎƘŜǎ ŀǊŜ άŜŀǎȅέ ŦƻǊ ŦƻǊŜƛƎƴŜǊǎΣ ŀŎŎƻǊŘƛƴƎ ǘƻ Oishinbo? 

ii. Do you agree? What kind of Japanese food would you recommend to a 

foreigner? 

iii. What kind of Japanese cuisine did Mr. Wrather want to eat? 

iv. What is American barbequed chicken? Do you think yakitori is like barbequed 

chicken? Why or why not? 

b. Collect vocabulary and write it on the board. Encourage classmates to aid in 

ŜȄǇƭŀƛƴƛƴƎκŘŜŦƛƴƛƴƎ ŜŀŎƘ ƻǘƘŜǊΩǎ ǿƻǊŘs. 

c. Ask each of the pre-reading questions and solicit answers via cold-calling.2 Encourage 

discussion where appropriate with follow-ǳǇ ǉǳŜǎǘƛƻƴǎ ǘƻ ƻǘƘŜǊ ǎǘǳŘŜƴǘǎΣ ǎǳŎƘ ŀǎΣ ά5ƻ 

ȅƻǳ ŀƎǊŜŜΣ !ƪƛǊŀΚ ²Ƙŀǘ ŦƻƻŘǎ ǿƻǳƭŘ ȅƻǳ ǇƛŎƪΚ ²ƘȅΚέ 

 

                                                           
1 Kariya, Tetsu. Oishinbo A la Carte: Izakaya: Pub Food. Trans. Tetsuichiro Miyaki. San Francisco: VIZ Media, LLC, 
2005. Print. 
2 L ƴŜǾŜǊ ǎŀƛŘ ƛǘ ǿŀǎƴΩǘ ǳǎŜŦǳƭΗ L Ƨǳǎǘ ǎŀƛŘ ǘƘŀǘ ƛǘΩǎ ŎƻƳǇƭŜǘŜƭȅ ŦŀƭǎŜ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ŀǊŜ ƴƻǘ ŘƛǎŎƻƳŦƛǘŜŘ ōȅ ƛǘΦ 
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3. Choral Repetition + Lexical Chunks ς 10 min 

a. Materials: a lexical item/chunk list, with words added from the lists the students created 

for homework 

b. e.g. food, cuisine, restaurant, menu, vegetables, beef, pork, chicken, rice, hamburger, 

pizza, fried chicken, fried rice, white rice, brown rice, French fries, barbequed chicken, 

steak, small, medium, large, [added from student lists] correspondent, association, 

diverse, culinary culture 

c. Write the following phrases on the board and solicit complete sentences from the 

students after modeling/explaining. 

i. I like to eat__________. 

ii. My favorite food is____________. 

iii. Do you like__________? 

iv. L ŎŀƴΩǘ ŜŀǘψψψψψψψψψψψΦ 

v. LΩŘ ƭƛƪŜ ǘƻ ƻǊŘŜǊψψψψψψψψψψΦ όǿƛǘƘ ǉǳƛŎƪ ǊŜǾƛŜǿ ŦƻǊ ŘŜǘŜǊƳƛƴŜǊǎ ƛŦ ƴŜŜŘŜŘύ 

4. Jigsaw: Restaurant Etiquette3 ς 45 min 

a. Materials: A number of etiquette rules equal to the number of students in the classτin 

this case, fifteen (Appendix II). 

b. In this activity, students will each receive a piece of information. There are then two 

stages of information gap. In the first, each student shares his/her information with one 

third of the class. In the second phase, two representatives from each group move to 

another group (leaving only one of the original members, Student A). The 

representatives must explain their five rules to Student A, who will finally have to come 

up to the board and write the full list.   

c. Hand each student one of the fifteen etiquette rules. Give them a moment to read, then 

split the class into three groups. 

d. Explain that students must share their rules with the rest of the group. Their goal is that 

everyone in the group understands all five of the rules they have so that each group 

member is capable of explaining them all to someone else. During this phase, speaking 

is encouraged, but it is okay if they share their paper around to get help with unfamiliar 

phrases or vocabulary. Students may take notes as memory aids.  

e. Give the students 10 to 15 minutes. Teacher should be circulating during this time to 

listen and aid as needed. Then the teacher will re-split the groups. So, two students 

from Group 1 will go to Group 2 and two other students from Group 1 will go to Group 

3, and so on. The end result should once again have five students in each group. Student 

A will be the only remaining original group member. Reexplain the goal at this point. 

f. Without showing their written notes, students must now share their rules with Student 

A.  

g. Once he or she has the full list of fifteen rules, Student A (from each group) must come 

to the board and write the list.  

5. Discussion: Meal Etiquette ς 10 min 

a. Spend a few minutes discussing the etiquette rules in the last exercise.  

                                                           
3 Based on an activity found at http://busyteacher.org/21673-share-information-3-activities.html. Also, I have the 
sneaking suspicion that this activity could take longer than 45 minutes the first time it was used in any given class.  

http://busyteacher.org/21673-share-information-3-activities.html
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i. Are any of these strange to you? 

ii. Are any the same as meal etiquette in Japan? 

iii. Etc. 

b. Take the opportunity to address vocabulary or other trouble spots noted as you 

circulated. 

6. Minimal Pair Listening4 ς 10 min 

a. Materials: Paired worksheets (Appendix III) 

b. This activity is to practice the troublesome r/l sounds in English. Pair students. One will 

ǊŜŎŜƛǾŜ ǘƘŜ ά!έ ǾŜǊǎƛƻƴ ƻŦ ǘƘŜ ǿƻǊƪǎƘŜŜǘΣ ǿƘƛƭŜ ǘƘŜ ƻǘƘŜǊ ǊŜŎŜƛǾŜǎ ǘƘŜ ά.έ ǾŜǊǎƛƻƴΦ  

c. Students must read each set of words to their partners. The partner listens for the word 

that is different, writing 1, 2, or 3 next to the appropriate number. The students then 

switch roles. Teacher circulates to listen (or works with odd student).  

d. Students can then self-ŎƘŜŎƪ ǳǎƛƴƎ ŜŀŎƘ ƻǘƘŜǊΩǎ ǿƻǊƪǎƘŜŜǘǎΦ  

7. Go Fish!5 ς 30 min 

a. Materials: five minimal pair decks (word list in Appendix IV, though I did not create the 

decks for this exercise), each deck having two cards for each word. 

b. Explain that the goal of Go Fish is to collect pairs. Model a typical exchange or two 

(procedure below) and then divide the class into groups of three. Each group receives a 

deck from which each student is dealt a hand of five cards. Designate a student to begin 

the round (probably just by calling on one from each group). 

c. Students must first remove any pairs that they have been dealt. Each player in turn then 

follows the following procedure: 

i. Choose another player and ask for a match to one of the cards in your hand. You 

may not show your cards to the other players. You must carefully pronounce 

the words in order to get the right card.  

ii. If the player has that card, he or she must give it to you. Your turn then 

continues. Ask for another card (but you may choose to ask a different player). 

This continues until you do not get a pair from the exchange. 

iii. LŦ ǘƘŜ ǇƭŀȅŜǊ ŀǎƪŜŘ ŘƻŜǎ ƴƻǘ ƘŀǾŜ ǘƘŜ ŎŀǊŘΣ ƘŜ ƻǊ ǎƘŜ ǎŀȅǎΣ άDƻ ŦƛǎƘΗέ ¸ƻǳ ŘǊŀǿ 

one card from the top of the deck. If that card matches one of the cards in your 

hand, you may continue your turn. 

iv. If you are given the wrong card and cannot make a pair, you must give it back 

and your turn ends immediately with no draw. (The teacher is trusting the 

students to play fair, but is also circulating during the game.) 

v. The game ends when all pairs have been made. The player with the most pairs 

wins. 

8. Class Reading: Foods We Miss ς 15 min 

a. Materials: http://www.simpleenglishnews.com/archives/stories/foods-we-miss-when-

we-are-away-from-home-5315272 

b. Bring up the above website. Call on a student to read each sentence out loud for the 

class.  

                                                           
4 Activity and worksheets based on those found at 
http://international.okanagan.bc.ca/pronunciation/eslp025unit03.pdf. 
5 Based on an activity found at http://iteslj.org/Lessons/Fryer-MinimalPairs.html. 

http://www.simpleenglishnews.com/archives/stories/foods-we-miss-when-we-are-away-from-home-5315272
http://www.simpleenglishnews.com/archives/stories/foods-we-miss-when-we-are-away-from-home-5315272
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c. Ask students which for words or grammar that they find problematic. If no one offers, 

elicit explanations to verify understanding of potentially difficult words or phrases 

(perhaps even in Japanese for some that might be more difficult, such as yeast extract).  

d. Discuss with students (in English) which foods are typically Japanese (perhaps referring 

back to the homework reading of Oishinbo) and ask whether or not they would miss 

those foods.  

Class 2 

1. Shiritori Warm-Up6 ς 10 min 

a. Quickly review some of the vocabulary from the previous class by asking students such 

questions as their favorite foreign foods or which popular restaurants in Japan are 

ŀŎǘǳŀƭƭȅ !ƳŜǊƛŎŀƴΣ ǎƻ ǘƘŀǘ ǘƘƛǎ ǾƻŎŀōǳƭŀǊȅ ǎŜǘ ƛǎ ƛƴ ǘƘŜ ŦƻǊŜŦǊƻƴǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƳƛƴŘǎ 

(though they may use any vocabulary for the following activity). 

b. Write a word on the board and select a student to begin the game. Though Japanese 

students are familiar with this game, it is arguably harder with English due to spelling 

irregularities. Each player must offer a word that begins with the last letter of the 

previous word. For example, if I write hamburger, the student I call on may offer the 

word rice. Write the words on the board so that students remember silent letters in 

English. (Rice must be followed by a word like egg.)  Alternatively, have students write 

their own words on the board, though this will take more time.  

2. Discussion: Can You Cook?  - 15 min 

a. Model some sentences on the board in a cooking theme. (e.g. άL ƭƛƪŜ ƳŀƪƛƴƎ ŎǳǊǊȅ ǊƛŎŜΦέ 

άL Ŏŀƴ ōŀƪŜ ŎŀƪŜǎΦέ άL ƻƴƭȅ ƪƴƻǿ Ƙƻǿ ǘƻ ƳŀƪŜ ǊŀƳŜƴΦέύ Include questions (e.g. ά5ƻ ȅƻǳ 

ƪƴƻǿ Ƙƻǿ ǘƻ ŎƻƻƪΚέ ά²Ƙŀǘ Ŏŀƴ ȅƻǳ ŎƻƻƪΚέ άLǎ ψψψψψψ ƘŀǊŘ ǘƻ ƳŀƪŜΚέ 

b. Encourage students to share what they know how to make. Ask questions. Perhaps have 

students choose one question to ask the next in turn down the rows. 

3. Pair Work: What Foods Can You Cook? ς 10 min 

a. Pair (one group of three) students and have them interview each other on this topic. 

b. Have each student report to the class what his or her partner can (or cannot) cook.  

4. Fridge Poetry Questions7 ς 35 min 

a. Materials: Cards for pronouns, copula verb forms, blank index cards, means of attaching 

the above to the board. 

b. Write the following on the board: 

i. άL ŀƳψψψψψψψψψψψψψψψΦέ 

ii. ά¸ƻǳ ŀǊŜψψψψψψψψψψψψΦέ 

iii. άIŜ ƛǎψψψψψψψψψψψψψψΦέ 

iv. ά{ƘŜ ƛǎψψψψψψψψψψψψψΦέ 

v. ά²Ŝ ŀǊŜψψψψψψψψψψψψΦέ 

vi. ά¢ƘŜȅ ŀǊŜψψψψψψψψψψψΦέ 

                                                           
6 Though Kevin presented a version of this game in class, this is based on the classic Japanese word game, and not 
his variant.  
7 Did I fix it? 
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c. Give three cards to each student and have them write lexical items that would 

appropriately fill in the blanks. Collect those cards and place them on the board.  

d. Using the student-supplied vocabulary words, create declarative sentences and then 

demonstrate the word movement necessary to form a question by moving the 

appropriate card. Model this several times, having students chorally read both 

declaration and question.  

e. Invite a student to the board to create a declarative statement and then make the 

question. (Alternatively, elicit the correct question from the class and have the student 

ŀǘ ǘƘŜ ōƻŀǊŘ ƳƻǾŜ ǘƘŜ ǿƻǊŘ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ŎƭŀǎǎƳŀǘŜǎΩ ǎǳƎƎŜǎǘƛƻƴǎΦύ wŜǇŜŀǘ ǘƘƛǎ ǎŜǾŜǊŀl 

times with different students as time allows. 

f. Ask students to write at least three declarative sentences using is, am, or are on a piece 

of paper at their desks, then pair them and have them trade papers with their partners. 

Each student must now make the list of statements into questions. Circulate to address 

the inevitable problems created by creative language production.  

g. Finally, have each student read aloud one statement/question pair from the writing 

exercise.  

5. Secret Identities8 ς 40 min 

a. Materials: ǎƭƛǇǎ ƻŦ ǇŀǇŜǊ ǿƛǘƘ ŘŜǘŀƛƭǎ ƻŦ ŀƴ άƛŘŜƴǘƛǘȅέ όƻƴŜ ŦƻǊ ŜŀŎƘ ǎǘǳŘŜƴǘύ and master 

list of identities (Appendix V), some way to time rounds.  

b. Ask students a few questions about themselves. They should already be familiar with 

standard self-introduction Q&A, so just a quick refresher to transition.  Use questions 

that are relevant to this exercise (e.g. άIƻǿ ƻƭŘ ŀǊŜ ȅƻǳΚέ ά5ƻ ȅƻǳ ƘŀǾŜ ŎƘƛƭŘǊŜƴΚέύ 

c. Pass out identities, instructing students not to share any of the information on their 

papers yet. Explain that they will be trying to find out as much as they can about the 

secret identities of their classmates, but they may not ŀǎƪ ά²Ƙŀǘ ƛǎ ȅƻǳǊ ƴŀƳŜΚέ wŜƳƛƴŘ 

ǎǘǳŘŜƴǘǎ ǘƘŀǘ ǘƘŜȅ Ƴǳǎǘ ŀƴǎǿŜǊ άǘǊǳǘƘŦǳƭƭȅέ ōŀǎŜŘ ƻƴ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŜȅ ƘŀǾŜ ōŜŜƴ 

given about their secret identities. Tell them that the clue to which questions they need 

to ask is found in the details they each now have for their own identities. 

d. Have students gather in the center of the room. (If the entire class is present, there will 

be an odd man out. However the teacher can also join the game if needed, either giving 

real answers or having constructed an extra identity.) Give students two minutes (90 

seconds?) to gather as many details as they can about their partner, then call time, at 

which point everyone must find a new partner. They may take notes. Repeat until 

students have had a chance to talk to all or most of their classmates. Have everyone 

return to their seats. 

e. wŜǾŜŀƭ ǎŜŎǊŜǘ ƛŘŜƴǘƛǘƛŜǎ ƻƴŜ ŀǘ ŀ ǘƛƳŜΦ CƻǊ ŜȄŀƳǇƭŜΣ άaŀǊȅ {ƳƛǘƘ ƭƛƪŜǎ ǘƻ eat pizza and 

go swimming (though maybe not at the same time). She speaks both English and 

Japanese. She is a 25-year-ƻƭŘ ǇƻƭƛŎŜ ƻŦŦƛŎŜǊ ǿƛǘƘ ƴƻ ŎƘƛƭŘǊŜƴΦέ !ǎƪ ǘƘŜ Ŏƭŀǎǎ ǿƘƛŎƘ ƻŦ 

their classmates is Mary Smith. (Alternatively, this can be made into a competitive game 

                                                           
8 I made this up myself. !ƭǘƘƻǳƎƘ LΩƳ ǎǳǊŜ ǘƘŜǊŜ ŀǊŜ ǎƛƳƛƭŀǊ ŀŎǘƛǾƛǘƛŜǎ ƻǳǘ ǘƘŜǊŜΣ ƛǘΩǎ ƴƻǘ ōŀǎŜŘ ƻƴ ŀƴȅǘƘƛƴƎ in 
particular ƻǘƘŜǊ ǘƘŀƴ ǘƘŀǘ L ǿŀǎ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ǘƘŜ LƴǘŜǊƴŀǘƛƻƴŀƭ {Ǉȅ aǳǎŜǳƳΩǎ ǎǇȅ ƛŘŜƴǘƛǘȅ ƎŀƳŜ plus the milling 
group question exercise from my observation. 
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with points awarded for most correct or fastest answer, depending on class 

atmosphere.) 

 

6. English Sounds9 ς 5 min 

a. Divide the board into 1010 numbered columns. Ask students for wordsτprompting for 

food-related words or words that they have learned this week if neededτand then ask 

students to tell you which column it belongs in based on the number of sounds 

(phonemes) in the word. So cuisine [kw⅝zin] would go into the άсέ column, for instance. 

b. Use this opportunity to focus on problem pronunciation with a little bit of repetition, 

either chorally or individually. 

c. This activity is ideally near the end of every conceptual chapter, taking the vocabulary 

the class has been using and increasing their awareness of the sounds in English. The 

idea would hopefully help reduce epenthesis. (I acknowledge that it could take longer 

than 5 minutes, depending on how many words the class volunteers and if there are any 

pronunciation problems that need extended focus.)  

7. Reading Menus ς 15 min 

a. Materials: an English delivery menu (Appendix VI) 

b. Walk the students through the menu, calling on individuals to read items. Discuss 

eleƳŜƴǘǎ ǎǳŎƘ ŀǎ άōȅ ǘƘŜ ǎƭƛŎŜΣέ ǘƘŜ ǎƛȊŜǎ ƛƴ ƛƴŎƘŜǎΣ ŀƴŘ bŜŀǇƻƭƛǘŀƴ ǾǎΦ {ƛŎƛƭƛŀƴ ǎǘȅƭŜΦ Call 

on several students and pretend to be a waitress asking for their orders.  

8. Pizza Delivery Roleplay11 ς 20 min 

a. Materials: see previous. 

b. Pair students (with one group of three) and explain that they are having a party with 

four other friends tonight, and that they have been asked to order the food. They must 

agree on what and how much. Give them 5-10 minutes to decide. Then repair with new 

partners. One student must now act as the pizza delivery employee taking the order of 

ǘƘŜ ƻǘƘŜǊΦ ¢ƘŜƴ ǎǘǳŘŜƴǘǎ ǎǿŀǇ ǊƻƭŜǎ ǎƻ ǘƘŀǘ ŜǾŜǊȅƻƴŜ άƻǊŘŜǊǎΦέ  

  

                                                           
9 Based on an activity found at http://busyteacher.org/14916-improve-esl-pronunciation-6-fun-exercises.html. 
10 The instructor should be keeping track of student-provided vocabulary and adjust this number accordingly to the 
largest that may be necessary. Columns can always be added in the middle of things, if the need arises. (Although 
1010 columns, as suggested by the footnote number placement, is probably too many.) 
11 This and the previous exercise are not based on anything in particular, but I have done similar things in many, 
many classes. However, the use of a real menu was inspired by Dr. Takako Shigehisa, who shared with us the 
insanity (to Americans) that is the Japanese Pizza Hut menu. King Crab Mayo PizzaτI have nothing more to say.  
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Appendix II 

Table Manners 

1. Dress appropriately. - Wearing a business suit when everyone is dressed casually can be as 

uncomfortable as showing up in jeans and a t-shirt when everyone else is dressed formally. Ask 

the host if you do not know how formal the event is.  

2. Arrive early. ς Try to arrive ten minutes before the scheduled time so that no one is kept 

waiting. If you must be late, call or text your host. 

3. Make a good first impression. ς Shake hands and look people in the eye when you meet them. 

Remember to smile! 

4. Put your phone away. ς You should almost always keep your phone in your pocket or purse. 

Never answer it at the table. If you must take a call, excuse yourself from the table and answer 

the phone after you have left.  

5. Order something easy to eat. ς ¢ƘŜ ǎǘŜŀƳŜŘ ŎǊŀō ƳƛƎƘǘ ōŜ ŘŜƭƛŎƛƻǳǎΣ ōǳǘ ƛǘΩǎ ŜƳōŀǊǊŀǎǎƛƴƎ ƛŦ ȅƻǳ 

have to struggle to get it open. Keep your food simple so you can focus on the people at the 

table instead of your plate.  

6. Place the napkin in your lap before you start to eat. ς Americans often place their napkins across 

their legs. In theory, this is to keep messes from landing there instead. 

7. 5ƻƴΩǘ ǎǘŀrt eating until everyone has food. ς Wait until the server has brought everyone a plate 

before you begin eating yours.  

8. 5ƻƴΩǘ ǊŜŀŎƘ ŀŎǊƻǎǎ ǘƘŜ ǘŀōƭŜ ŦƻǊ ŀƴȅǘƘƛƴƎΦ ς If the bread basket or salt is not within your reach, 

politely ask someone sitting near it to pass it to you. 

9. Never eat directly from the serving plate. 

10. Keeps your elbows off the table. ς This is so that your arms do not accidentally get in the way of 

other diners, but it is not always required at less formal meals. 

11. 5ƻƴΩǘ ŎƘŜǿ ǿƛǘƘ ȅƻǳǊ ƳƻǳǘƘ ƻǇen. ς Some Americans find the sound of chewing disgusting, and 

most of them do not like to see partially chewed food. 

12. 5ƻƴΩǘ ǘŀƭƪ ǿƛǘƘ ȅƻǳǊ ƳƻǳǘƘ Ŧǳƭƭ ς Americans find this gross. It also makes it harder to understand 

ǿƘŀǘ ȅƻǳΩǊŜ ǎŀȅƛƴƎΦ  

13. 5ƻƴΩǘ ǘŀƭƪ ŀōƻǳǘ ǳnpleasant topics during the meal. ς Keep the conversation light and happy. 

¦ƴƭŜǎǎ ƛǘΩǎ ŀ ƳŜŀƭ ǘƻ ƳŜŜǘ ǿƛǘƘ ōǳǎƛƴŜǎǎ ǇŀǊǘƴŜǊǎΣ ǘǊȅ ƴƻǘ ǘƻ ǘŀƭƪ ŀōƻǳǘ ŀƴȅǘƘƛƴƎ ǘƻƻ ǎŜǊƛƻǳǎΦ 

14. Never point with your utensils. ς Do not use your fork, knife, or spoon to gesture or point at 

people, especially if it has food on it! 

15. 5ƻƴΩǘ ǎƭǳǊǇ ƻǊ ōǳǊǇ ŀǘ ǘƘŜ ǘŀōƭŜΦ ς People in some cultures use eating sounds to express how 

much they like a meal. Americans usually try not to make much noise when they eat.  

Compiled and paraphrased from the following sites: 

https://whatscookingamerica.net/Menu/DiningEtiquetteGuide.htm 

https://www.americanexpress.com/us/small-business/openforum/articles/business-lunch-etiquette-

101/ 

  

https://whatscookingamerica.net/Menu/DiningEtiquetteGuide.htm
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Appendix III 

Minimal Pairs ς l & r               A 

 1. free/flee/free 

 2. leaf/reef/reef 

 3. raw/law/raw 

 4. bowling/boring/bowling 

 5. Jerry/jelly/Jerry 

 6. light/right/right 

 7. belly/berry/berry 

 8. limb/rim/limb 

 9. crime/crime/climb 

 10. rot/rot/lot  

 

 

1. _____________ 

2. _____________ 

3. _____________ 

4. _____________ 

5. _____________ 

6. _____________ 

7. _____________ 

8. _____________ 

9. _____________ 

10. ____________ 
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Minimal Pairs ς l & r               B 

 1. limb/rim/rim 

 2. belly/berry/belly 

 3. climb/crime/climb 

 4. lot/rot/rot  

 5. right/light/light 

 6. leaf/leaf/reef 

 7. boring/boring/bowling 

 8. flee/free/free 

 9. law/raw/law 

 10. Jerry/jelly/jelly 

 

 

1. _____________ 

2. _____________ 

3. _____________ 

4. _____________ 

5. _____________ 

6. _____________ 

7. _____________ 

8. _____________ 

9. _____________ 

10. ____________ 
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Appendix IV 

 

ω [ƻƴƎκǿǊƻƴƎ 

 ω wŜŀŘκƭŜŀŘ 

 ω .ŜǊǊȅκōŜƭƭȅ 

 ω Climb/crime 

 ω CǊŜŜκŦƭŜŜ 

 ω [ƻǘκǊƻǘ 

 ω wƛŎŜκƭƛŎŜ 

 ω WŜƭƭȅκWŜǊǊȅ 

 ω [ƛƎƘǘκǊƛƎƘǘ 

 ω wŀǿκƭŀǿ 

 ω wŀǊŜκƭŀƛǊ 

 ω [ŜŀŦκǊŜŜŦ 

 ω [ƛŎƪκwƛŎƪ 

 ω [ŀŎŜκǊŀŎŜ 

 ω 9ƭŜŎǘκŜǊŜŎǘ 

 ω [ƻȅŀƭκǊƻȅŀƭ 

 ω /ƭƻǿƴκŎǊƻǿƴ 

 ω !ƭƛǾŜκŀǊǊƛǾŜ 

 ω [ŀƛƴκǊŀƛƴ 

 ω [ƛƎƘǘŜǊκǿǊƛǘŜǊ 

 ω [ŜŘκǊŜŘ 

 ω [ƻŎƪκǊƻŎk 

 ω DƭŀǎǎκƎǊŀǎǎ 

 ω tƭŀȅκǇǊŀȅ 

 ω .ƭŜǿκōǊŜǿ 

 ω /ƭŀǎƘκŎǊŀǎƘ 

 ω DƭƻǿκƎǊƻǿ 

 ω [ŀŎƪκǊŀŎƪ 

 ω .ƭǳǎƘκōǊǳǎƘ 

 ω .ƭǳŜκōǊŜǿ 

 ω [ƛŜǎκǊƛǎŜ 

 ω [ƻƻƳκǊƻƻƳ 

 ω [ƛŜŘκǊƛŘŜ 

 ω [ƛŘκǊƛŘ 

 ω [ŜŜŎƘκǊŜŀŎƘ 

 ω [ŀȅκǊŀȅ 

 ω [ƻōκǊƻō 

 ω [ŀǘŜκǊŀǘŜ 
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Appendix V 

Your secret identity is Mary Smith! 

¶ You like seafood.  

¶ You enjoy swimming. 

¶ You are a police officer. 

¶ You are 25 years old. 

¶ You speak Japanese and English. 

¶ You have no children. 

 

Your secret identity is Yuki Sato! 

¶ You like pizza. 

¶ You enjoy watching baseball. 

¶ You are a teacher. 

¶ You are 39 years old. 

¶ You speak Japanese and Korean. 

¶ You have 1 child. 

 

Your secret identity is Karen Lowell! 

¶ You like hamburgers. 

¶ You like reading. 

¶ You are a doctor. 

¶ You are 46 years old. 

¶ You speak English and Korean. 

¶ You have 2 children. 

 

Your secret identity is Diego Lopez! 

¶ You like plain rice. 

¶ You watch funny movies. 

¶ You are a translator. 

¶ You are 53 years old. 

¶ You speak French and English. 

¶ You have 3 children. 

 

Your secret identity is Doug Wulf! 

¶ You like cookies. 

¶ You enjoy cooking. 

¶ You are an actor. 

¶ You are 34 years old. 

¶ You speak English and Mandarin. 

¶ You have 12 children.  
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Your secret identity is Bob Williams! 

¶ You like seafood. 

¶ You like cooking. 

¶ You are a police officer. 

¶ You are 34 years old. 

¶ You speak English and Japanese. 

¶ You have 12 children. 

 

Your secret identity is Cheryl Harper! 

¶ You like pizza. 

¶ You watch funny movies. 

¶ You are a teacher. 

¶ You are 53 years old. 

¶ You speak Japanese and Korean. 

¶ You have 3 children.  

 

Your secret identity is Michael Jones! 

¶ You like hamburgers. 

¶ You like cooking. 

¶ You are a doctor. 

¶ You are 46 years old. 

¶ You speak English and Korean. 

¶ You have no children. 

 

Your secret identity is Steven Taylor! 

¶ You like plain rice. 

¶ You enjoy watching baseball. 

¶ You are a translator. 

¶ You are 39 years old. 

¶ You speak French and English. 

¶ You have 1 child. 

 

Your secret identity is Anthony Brown! 

¶ You like cookies. 

¶ You enjoy swimming. 

¶ You are an actor.  

¶ You are 25 years old. 

¶ You speak English and Mandarin. 

¶ You have no children.  
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Your secret identity is Chris Miller! 

¶ You like seafood. 

¶ You like reading. 

¶ You are a police officer. 

¶ You are 46 years old. 

¶ You speak Japanese and English. 

¶ You have 2 children. 

 

Your secret identity is Patrick Baxter! 

¶ You like pizza. 

¶ You enjoy watching baseball. 

¶ You are a teacher. 

¶ You are 39 years old. 

¶ You speak Japanese and Korean.  

¶ You have 1 child. 

 

Your secret identity is Michelle Barber! 

¶ You like hamburgers. 

¶ You enjoy swimming. 

¶ You are a doctor. 

¶ You are 25 years old. 

¶ You speak English and Korean. 

¶ You have no children. 

 

Your secret identity is Gavin Kelly! 

¶ You like plain rice. 

¶ You like cooking. 

¶ You are a translator. 

¶ You are 34 years old. 

¶ You speak French and English. 

¶ You have 12 children.  

 

Your secret identity is Aaron Mendez! 

¶ You like cookies. 

¶ You watch funny movies. 

¶ You are an actor. 

¶ You are 53 years old. 

¶ You speak English and Mandarin. 

¶ You have 3 children. 
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Appendix VI 

  

http://jojoson22.com/hershey-park-giant-center-harrisburg-italian-dinner-pizza-alcohol-beer-wine-jo-

jos-on-22-menu/our-pizza-shop-menu/ 


