Population & Setting
a. Description of Population

Vi.

Vii.

viil.

Composition:Students are mainly Japanese professionals seeking to improve
their English for businegglated reasons, with w homemakers who are
attending the ABC Institute of Englifsir personal enrichmentSince most of

the students have fullime employment, classes take place in the evening.
Courses run for twelve weeks, two nights a week for 2.5 hours each. This five
hour, primarily taskbased curriculum is a sample week for tngning class.
ACTFL Proficiency Levels

1. Speaking; Novice Mid to Intermediate Low. English is a required course
in Japanese schools, however instructors tend to teach to the test with
rigid precision, most often employing Grammknanslationlike
methods Students are rarely encouraged to creatively produce TL. As a
result, while individual motivation can break the mold with extra
curricular study, the majority of Japanese students have little capacity
for spoken English.

2. Listening Novice High to Intermdiate High. English background in
school combined with regular pop culture exposure to English creates a
higher level of listening comprehension.

3. Reading Novice Mid to Intermediate Mid. Japanese students are

regularly exposed to English words, butltshdd 6 S y 2G4 SR GKI

English, used to make products (such-asK A NIi a0 & O2 2 f ¢
ungrammatical and even nonsensical, so they receive unreliable input
from Japanese sources.

4. Writingt Novice Low to Novice HighStudents can write the English
alphabe, andhave reliable command of a store of memorized chunks,
both from academic studies and pop culture. Given time, some can
recombine these chunks into novel thoughts.

Educational backgroundAll are university graduates in Japan. None have
attended sclool in an Englispeaking country.

Educational abilitiesLiterate and generally capable of higHevel academic
endeavors in NL.

Cultural backgroundOne country/ethnicity. General economic homogeneity.
However, the mostly male business culturdlieuis a separate world from that
of the homemakers/mothers/wives.

Present Cultural EnvironmenBusiness students are clearly employed;
homemakers may never have been.

Ages:The business students range in age frorf3P2Homemakers are widely
distributed beéween 2545.

Number:Fifteen total {welve business and thre@omemaker)
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z

2



b. Description of Institution

i. Type and locationThe (imaginary) ABC Institute of English is a private English
tutoring school located in the Ueno neighborhood of Tokyo, one of many such
smalleikawa (English conversatiofjusinesses in the area. To distinguish itself,
its advertising touts explicit &gntion to speaking fluency and accergduction.
It caters to businesses, which may bulk purchase many seats in a single class for
employees. These students may be required to attend as part of their job, but
may also have volunteered for the opportunitfowever, anyone can get into
classes, and housewivegparticularly those whose children are older and
require less direct supervisioroften join courses as an enrichment pastime.

ii. ResourcesThe owner of the school is a British expat who invested his gswvin
six years ago to create this school. His Japanese wife and two other bilingual
Japanese employees make up the senior staff. There are ten native English
aLSEF{SNA 6K2 (SFOKZ Fftf 2F 6K2Y I NBE NBI
degree, with preferenceigen to those who have a TESOL/TESL/TEFL certificate
and/or CELTA. Teachers are mostly ftbemUK and the USAhe school is
moderately successful; though classes are not often filled to capacity, there are
usually at least ten in &h class(However,many businesses are moving to
GRAALI GOK O2YLI yASaéd gKAOK aSyR 9y3afArack
schools. The immediate future efkaiwais in question). Classrooms are
comfortablysized for the average number of students. Audio and video
equipmen are available, as well as hoaks for laptops. Teachers can petition
for special equipment within reason. Books and other materials may be chosen
by the company that reserves class seats, so instructors must be prepared to
teach thoserequired materialsand to prove results in a way that guarantees
return business.

Il. Rationale & Goals
a. FoundationWhile the operational landscape BLinstructionin Japaris in the process
of slowly changing, the desire for English proficiency for both professional/economic
and personal reasons remains among many people. Businesses generally find that their
young hires do not have skills up to the task of working in Engisaking countries
despte several years of instructianoften from elementary school onwardand are
willing to pay for improvements in company asséile business students need
measurableadvancement in all areas, as well as some information on differein
business culture internationally. The recreational learners are less focused on defined
goals and more likely to be pleased by holistic results.
b. Approaches
i. CommunicativeLanguage @aching:intertwining of organizational and
pragmatic aspects of langge, focus on fluency and flow, real world context
ii. Notional-Functional everyday communication skills for specific situations
iii. StrategiesBased Instructionencourage riskaking for students used to passive
Of FaaNR2Y NRBf Saszs KSt 3y aNKIRSy@GEbURPB D2 HY K T
and grammais aninefficient learning strategyencourage autonomy



iv. Lexicalincrease autonomous learning strategies, the ability to read for
important vocabulary and chunks relevant to context

v. Formfocused:explicitly callttention to morphology and syntax, encourage
students to actively examine these elements

c. ScheduleMonday and Wednesday evenings from 8 PM tal5®M fortwelve weeks.
There is a 15 minute break halfway through the class period.

d. General Objectivd?rovice students with sufficient English proficiency to minimally
function in an Engliskpeaking business. Additionally, provide the tools for autonomous
learning beyond the classrooso that students can adapt their linguistic skills should
they be placed inm Engliskspeaking companyPrimacy will be given to conversational
skills (speaking/listening).

e. Specific Objectives

i. Presentation of language functions for everyday communication that may be
useful in the workplace, such as introductions and invitatieite some
attention to formal/informal communication
ii. Practice in conversation to increase fluent production
iii. Practice in reading to gist more complex content
iv. Practice in reading and writing skills necessary to fill out forms, compose emails,
etc.

f. Syllabus Mdel Taskbased model focusing on specific communicative goals, with
conversation taking precedence, encouraging students to identify their own situational
needs and giving them strategies to improve on those areas autonomaMehk with
companyprovidedmaterials when necessary.

g. Learning and Teaching Activities

i. Speaking/Listening choral repetition, shadowing, role play, pair/small group
discussion with oral reports on outcomes by representative, information gap

i. Reading readingnews articles fromsiteskk & { A YLIX S é9 Vf3AIRAR AK b S g
familiar manga/comic narratives translated from Japanese su€istsnbg
chunk identification main idea identification

iii. Writingt filling out simple forms, simple communicative exchanges like email or
tweets

iv. Grammar/Vocabulary chunking exercisedorm-based exercises for writing,
explanations given as problems arise

h. Learner Roles

. a2@Ay3 FTNRBY LI &aaA@PS NBOSALIW 2F (y2¢f SR
acquisition
ii. ldentifying vocabulary and main ideas
iii. Participating in creativproduction in both oral and written forms
iv. Cooperatively solve tasks in pair/group work
v. lIdentifying texts relevant to student needs or interests
i. Teacher Roles
i. Provide real world texts relevant to students.
ii. Encourage riskaking, seHconfidence, and strategic autonomy.
iii. Present compamyprovided materials, if needed.
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iv. Present formbased instruction relevant to texts.

v. Create a relaxed atmosphere.

vi. Evaluate student progress in a way that can be reported to epgptoas a
measure of success.

j.  Materials

i. Texts are important but flexible. While manga lessons can be reused from one
class to the next, and can therefore have previously prepared exercises
associated with them, news will be different with each class. Teraokeds to
have activities that are adaptable to differing input.

ii. Companyprovided materials may be problematic within the preferred structure
of the course, but are necessary for continued enrollment from that source.
Teacher must incorporate.



M. LessorPlan

Topic:Food

Purpose:ntroduction ofvocabulary and cultural points surrounding meals in America, with a focus on
restaurant etiquette in a business environment (e.g. client dinnétigihlights on ordering anglking
about food. Introduction of is/d question formation.

Class 1

1. Listening (videok 15 min

a.

b.

e.

Materials:Glove and Boots: Restaurant Etiquette
(https://www.youtube.com/watch?v=bROOWTpyTlg

After settling in, prepare students to watch a short video by asking if they can name

some rules of table etiquette, either in Japan or other countrieglain the word

a S i Al ak thénSebpary attention and see what rules the video says you should

follow.

Once you have played the video, ask for examples of rules from the Wde.them

2y GKS 02FNR o0S®3ad 52 y20 SIFid 20KSNJ LIS2LX S¢
Encourage students to ask about any unfamiliar words. Prompt for wordsragathe
RAFFAOMz G o0& lFalAy3a ljdzSadAz2ya fekplaiBand2 KI G Qa
show examples

NB:Some students may have difficulty with this listening activity, especially with

al NR 2 Qabutitligdé8syKor the humor to relax theass a bit.

2. Homework Discussiog 15 min
a. Materials: Students will have been given the three pages from the m&Dighinbd

C.

(Appendix I) as homework reading the previous week, with the instructiencate a
vocabulary list of at least five difficidtords (but more encouraged). They will also have
had the following preeading questions:
L2 KFG WFHLIySaS RA&AKSA | NB o0ishingee ¢ F2NJ F2NJ
ii. Do you agree? What kind of Japanese food would you recommend to a
foreigner?
iii. What kind of Japasse cuisine did Mr. Wrather want to eat?
iv. What is American barbequed chicked® you think yakitori is like barbequed
chickenWhy or why not?
Collect vocabulary and write it on the board. Encourage classmates to aid in
SELX FAYAYIkRSTFAWAYT SIOK 2GKSNR& 62 NR
Ask each of the preeading questions and solicit answers via ecddling? Encourage
discussion where appropriate with folledzlLd |j dzSad A2y a G2 23G§KSNJ ad dzf
@€2dz FANBST ! TANYK 2KIG F22R&a ¢g2dz R &2dz LA O]

1 Kariya, TetsuQishinbo A la Cartézakaya: Pub Foodrans. Tetsuichiro Miyaki. San Francisco: VIZ Media, LLC,

2005. Print.

2L ySOSNI &aFAR Al 6FayQd dzaSFdzZ H L 2dzad aFrAR GKIFId AdGQa C



3. Choral Repetition + Lexic@lhunksg 10 min

a. Materials:alexical item/chunk list, with words added from the lists the students created
for homework

b. e.g.food, cuisine, restaurant, menuggetables, beef, porkhicken, rice, hamburger,
pizza, fried chicken, fried rice, white riceptn rice, French fries, barbequed chicken,
steak, small, medium, larggdded from student lists] correspondent, association,
diverse culinary culture

c. Write the following phrases on the board and solicit complete sentences from the
students after modelig/explaining.

i. Ilike to eat
ii. My favorite food is
iii. Do you like ?
iv. L OFyQi SFdgpyuy
v.LQR tA1S G2 2N
4. Jigsaw: Restaurant Etiquette 45 min

a. Materials: A number ofetiquette rules equal to the number of students in the ciags
this case, fifteen (Appendix Il).

b. In this activity, students will each receive a piece of information. There are then two
stages of information gap. In the first, each student shares hisftiermation with one
third of the class. In the second phase, two representatives from each group move to
another group (leaving only one of the original members, Student A). The
representatives must explain their five rules to Student A, who will finae lo come
up to the board and write the full list.

c. Hand each student one of tHéteen etiquette rules.Give them a moment to read, then
split the class into three groups.

d. Explain that tmidents must share their rules with the rest of the groijheir goal is that
everyone in the group understands all five of the rules they have so that each group
member is capable of explaining them all to someone é&sging this phase, speaking
is encouraged, but it is okay if they share their paper aroungetcelp with unfamiliar
phrases or vocabulary. Students may take notes as memory aids.

e. Give the students 10 to 15 minutes. Teacher should be circulating during this time to
listen and aid as needed. Then the teacher wipét the groups. So, two stedts
from Group 1 will go to Group 2 and two other students from Group 1 will go to Group
3, and so onThe end result should once again have five students in each group. Student
A will be the only remaining original group member. Reexplain the goalsapdimt.

f.  Without showing their written notesstudents must now share their rules with Student
A.

g. Once he or she has the full list of fifteen rules, Student A (from each group) must come
to the board and write the list.

5. Discussion: Meal Etiquette 10 min
a. Send a few minutes discussing thgquette rulesin the last exercise

URURURTRURIRUR
SN

Y
RSNY Yoy pypypd 66AGK | dzA O

3Based on an activity found attp://busyteacher.org/21673shareinformation-3-activities.html Also, | have the
sheaking suspicion that this activitguld take longer than 45 minutes the first time it was used in any gilass.
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Are any of these strange to you?
Are any the same as meal etiquette in Japan?

Etc.

b. Take the opportunity to address vocabulary or other trouble spots noted as you
circulated.
6. Minimal Pair Listeningg 10 min
a. Materials:Paired worksheets (Appendix III)
b. This activity is to practice the troublesome r/l sounds in English. Pair students. One will

NEOSA®S (KS a!é¢ @SNERA2Y 2F GKS g2N)] akKSSax

c. Studentsmust read each set of words to their partners. The partner listens fowtrel
that is different, writing 1, 2, or 3 next to the appropriate number. The students then
switch roles. Teacher circulates to list@m works with odd student)

d. Studentscanthense®d K SO1 dzaAy3I SI OK 20KSNRa 62N)] aKSS

7. Go Fishi¢30min

a. Materials:five minimal pair decks (word list in Appendixthough | did not create the
decks for this exerci3eeach deck having two cards for each word.

b. Explain that the gal of Go Fish is to collect pairs. Model a typical exchan@go
(procedure below) and then divide the class into groups of three. Each group receives a
deck from which each student is dealt a hand of five cards. Designate a student to begin
the round probably just by calling on one from each group).

c. Students must first remove any pairs that they have been dealt. Each player in turn then
follows the following procedure:

V.

Choose another player and ask for a match to one of the cards in your hand. You
maynot show your cards to the other players. You must carefully pronounce

the words in order to get the right card.

If the player has that card, he or she must give §ao. Yourturn then

continues Ask for another card (but you may choose to ask a diffeplayer).

This continues until you do not get a pair from the exchange.

LT GKS LIXIFI&@SNJIFalSR R2Sa y20 KI @S GKS
one card from the top of the deck. If that card matches one of the cards in your
hand, you may contime your turn.

If you are given the wrong card and cannot make a pair, you must give it back
and your turn ends immediatelyith no draw (The teacher is trusting the

students to play fair, but is also circulating during the game.)

The game ends when allipphave been made. The player with the most pairs
wins.

8. Class Reading: Foods We Mg$5 min
a. Materials: http://www.simpleenglishnews.com/archives/stories/foodse-misswhen
we-are-awayfrom-home-5315272

b. Bring up the above website. Call on a student to read each sentence out loud for the

class.

4 Activity and worksheets based on those found at
http://international.okanagan.bc.ca/pronunciation/eslp025unit03.pdf
5Based on an activity found http://iteslj.org/Lessons/FryeMinimalPairs.html

¢
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c. Ask students which for words or grammar that they find probleémat no one offers,
elicit explanationgo verify understanding of potentially difficult words or phrases
(perhaps even in Japanef® some that might be more difficult, such psast extrack.

d. Discuss with student§n Englishivhich foods are typicht Japanese (perhaps referring
back to the homework reading @ishinbg and ask whether or not they would miss
those foods.

Class 2

1. Shiritori WarmUp® ¢ 10 min
a. Quickly review some dhe vocabulary from the previous class by asking students such
guestiors as their favorite foreign foods or which popular restaurants in Japan are
F OGdzZ-tte& ! YSNAOIyYyS a2 GKFG GKA&a @201 odz | NB
(though they may use any vocabulary for the following activity).
b. Write a wordon the boardand select a student to begin the game. Though Japanese
students are familiar with this game, it is arguably harder with English due to spelling
irregularities. Each player must offer a word that begins with the last letter of the
previous word. For exantg, if | writehamburger the student | call on may offer the
word rice.Write the words on the board so that students remember silent letters in
English. Ricemust be followed by a word likegg) Alternatively, have students write
their own words on tle board, though this will take more time.
2. Discussion: Can Yow@k? - 15 min
a. Model some sentences on thmward in a cooking theme. (e@.L f A 1S Yl 1 Ay3 Odz
aL OFy o6F1S OlFl1Sadé aL ImkhideuestiohL@dg K2 adz YI |
1y26 K2g (2 O0221Ké a2KIG OFy @2dz O0221Ké dalLa
b. Encourage students to share what they know how to malek questionsPerhaps have
students choose one question to ask the next in turn down the rows.
3. Pair Work: What Foods Can Y@Qwook?c 10 min
a. Pair(one group of threeytudents and have them interview each other on this topic.
b. Have each student report to the class what his or her partner can (or cannot) cook.
4. Fridge Poetry Questiorig; 35min
a. Materials:Cards for pronounsopub verb forms blank index cardsneans of attaching
the aboveto the board.
b. Write the following on the board

Lal FYQUuyeuwwyeepeyyguyoe
i a, 2dz I NBYYYUYUYUYUYUYUYYYY dE
ii. al S Aappuyyveyyyppyyde
iv. a{ KS Aappypppuppuppypoe
v. 62 S FNBUULUYUUUUUYYyoe
vi a¢CKSe | NSy ypuyypypode

5 Though Kevin presented a version of this game in class, this is based on the classic Japanese word game, and not
his variant.
"Did I fix it?



c. Give three cards to each student and have them write lexical items that would
appropriately fill in the blanks. Collect those cards and place them on the board.

d. Using the studensupplied vocabulary words, create declarative sentences and then
demonstrate the wordnovement necessary to form a question by moving the
appropriate card. Model this several times, having students chorally read both
declaration and question.

e. Invite a student to the board to create a declarative statement and then make the
guestion. (Altenatively, elicit the correct question from the class and have the student
Fd GKS 02FNR Y2@S GKS g2NR Ay NBalLkwasS G2
times with different students as time allows.

f. Ask students to write at least three declaraigentences usinig, am,or areon a piece
of paper at their desks, then pair them and have them trade papers with their partners.

Each student must now make the list of statements into questions. Circulate to address
the inevitable problems created byeative language production.

g. Finally, have each student read aloud one statement/question pair from the writing
exercise.

5. Secret Identitie€ ¢ 40 min

a. Materials:af ALJa 27F LI LISNJ g AGK RSOGF Af Zndanéster y GARS
list of identites (Appendix V,)some way to time rounds.

b. Ask students a few questions about themselves. They should already be familiar with
standard seHlntroduction Q&A, so just a quick refresher to transition. Use questions
that are relevant to this exercise (edy.] 246 2f R | NB @2dzK¢ a52 @&2dz

c. Pass out identities, instructing students not to share any of the information on their
papers yetExplain that they will be trying to find out as muchtlasy can about the
secret identities of their classmatgisut they maynotl a1 &2 K 0 A& @2dzNJ y I Y
a0dzRSyita GKIFIG GKS@ Ydzad FyagSNI aid NYzi KFdz £ & ¢
given about their secret identitieg.ell them that the clue to which questions they need
to ask is found in the detaithey each now have for their own identities.

d. Have studentgather in the center of the room(If the entire class is present, there will
be an odd man out. However the teacher can also join tmaayif needed, either giving
real answer®r having constru@d an extra identity.) Give studertiso minutes(90
seconds?)o gather as many details as they can about their partner, then call time, at
which point everyone must find a new partner. They may take notes. Repeat until
students have had a chance to tatkall or most of their classmates. Have everyone
return to their seats.

e. wS@SIt aSONBO ARSY(OGAUGUASA 2y S ledtpitzadand YS® C2 N
go swimming (though maybe not at the same tinféle speaks both English and
Japanese. She i9ayear2 f R L12f A0S 2FFAOSNI 6AGK y2 OKAfR
their classmates is Mary Smith. (Alternatively, this can be made into a competitive game

8l madethisupmyself. f 1 K2dzAK L QY &adz2NE GKSNBIQANBY AR YA ZBIR I Dyi AIOK & & K
particular2 § KSNJ 0Ky GKIFG L @1 & GKAY1Ay3 | 02 dziplustkeSniling/ G SNy I G A
group question exercise from my observation



with points awarded for most correct or fastest answer, depending on class
atmosphere.)

6. EnglishSound$ ¢ 5 min

a. Divide the board into 18 numbered columns. Ask students for wordgrompting for
food-related words or words that they have learned this week if neadadd then ask
students to tell you which column it belongs in based on the number ofdsun
(phonemes) in the word. Stuisinelkw3in] would go into thed ccélumn, for instance.

b. Use this opportunity to focus on problem pronunciation with a little bit of repetition,
either chorally or individually.

c. This activity is ideally near the end of eyeonceptual chapter, taking the vocabulary
the class has been using and increasing their awareness of the sounds in English. The
idea would hopefully help reduce epenthegisacknowledge that it could take longer
than 5 minutes, depending on how manyms the class volunteers and if there are any
pronunciation problems that neeeixtendedfocus)

7. Reading Menug 15 min

a. Materials:an English delivery menu (Appendix VI)

b. Walk the students through the menu, calling on individuals to read items. Discuss
eleySyiGa &adzOK +Fa aoe (GKS afA0Sz¢ GKSCaAAT Sa A\
on several students and pretend to be a waitress asking for their orders.

8. Pizza Delivery Rolepl&yg 20 min

a. Materials:see previous.

b. Pair students (with one groupf three) and explain that they are having a party with
four other friends tonight, and that they have been asked to order the food. They must
agree on what and how much. Give theri® minutes to decide. Then repair with new
partners. One student must noact as the pizza delivery employee taking the order of
0KS 20KSNXY ¢KSy addRRSyida asglLl NRPfSa a2 0GKI{

9Based on an activity found http://busyteacher.org/14916mprove-eskpronunciation6-fun-exercises.html

10 The instructor should be keeping track of stud@novided vocabulary and adjust this number accordingly to the
largest that may be necessary. Columns can always be added in the middle of things, if the nee@htitisegh
10%columns, a suggested by the footnote number placemengpiigsbablytoo many.)

1 This and the previous exercise are not based on anything in particular, but | have done similar things in many,
many classes. However, the use of a real menu was inspired by Dr. TBikgkbisa, who shared with us the

insanity (to Americans) that is the Japanese Pizza Hut menu. King Crab Mayd R&zanothing more to say.
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Appendix |
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Appendix Il
Table Manners

1. Dress appropriately.Wearing a business suit when everyone is dressed casually can be as
uncomfortable as showing up in jeans andshirt when everyone else is dressed formafigk
the host if you do not know how formal the event is.

2. Arrive earlyg Try to arrive ten minutes before the scheduled time so that no one is kept
waiting. If youmust be late, call or text your host.

3. Make a good first impressiog.Shake hands and look people in the eye when you meet them.
Remember to smile!

4. Put your phone away You should almost always keep your phone in your pocket or purse.
Never answer it athe table. If you must take a call, excuse yourself from the table and answer
the phone after you have left.

5. Order somethingeasytoeat¢ KS &SI YSR ONI6 YAIKG 6S RSt AOAZ2
have to struggle to get it open. Keep your foaahle so you can focus on the people at the
table instead of your plate.

6. Place the napkin in your lap before you start to égAmericans often place their napkins across
their legs. In theory, this is to keep messes from landing there instead.

7. 5 2 y Qrfieatidiuntil everyone has food.Wait until the server has brought everyone a plate
before you begin eating yours.

8. 52y Qi NBIF OK I ONZ a §lf tilefordad basketioSsaltTisshdt vithig youlr kedcll, 3 @
politely ask someone sitting neartd pass it to you.

9. Never eat directly from the serving plate.

10. Keeps your elbows off the table. This is so that your arms do not accidentally get in the way of
other diners, but it is not always required at less formal meals.

11.52y Qi OKS ¢ ¢ A énk Sér dahericdr fimd e spuntl of chewing disgusting, and
most of them do not like to see partially chewed food.

12.52y Qi GF t1 ¢ AdAnerieadsint this 2rdss. it alsb dzékes it harder to understand
GKI G 82dzQNB aleAiay3ao

13.5 2 y Qi ( Inpldasant dEcdafurindzhe meal Keep the conversation light and happy.
lyfSaa AdQa | YSFHE G2 YSSG 6A0K odzaaAySaa LI NIy

14. Never point with your utensilg, Do not use your fork, knife, or spoon to gesturepoint at
people, especially if it has food on it!

1552y Qi & f dzN1J 2 NPeoplNilsbmie dultuie e aating soudids to express how
much they like a meal. Americans usually try not to make much noise when they eat.

Compiled and paraphrased frotie following sites:

https://whatscookingamerica.net/Menu/DiningEtiguetteGuide.htm

https://www.americanexpress.com/us/smélliusiness/openforum/articles/businedanch-etiquette-
101/


https://whatscookingamerica.net/Menu/DiningEtiquetteGuide.htm
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Appendix Il

Minimal Pair | & r A

. free/flee/free
. leaf/reef/reef
. raw/law/raw

. bowling/boring/bowling

1

2

3

4

5. Jerryljelly/Jerry
6. light/right/right
7. belly/berry/berry
8. limb/rim/limb
9. crime/crime/climb

10. rot/rot/lot

© © N o o0 ~ 0 N BR

-
o
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Minimal Pairc | & r B

. limb/rim/rim

. belly/berrybelly

. climb/crime/climb

. lot/rot/rot

. right/light/light

. leaf/leaf/reef

. boring/boring/bowling

. fleel/freelfree

© 00 N o o A~ w N Bk

. law/raw/law

10. Jerryljelly/jelly

© 0o N o 0 ~ 0 DR

[
©
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Appendix IV

w [2Yy3IkeNRY3 w [AIKGESNX dNRGSNI

w wSFRkfSIR w [ SRKkNBR

w . SNNEBEkoOoSt (e w [2®] Kk NRO

wClimb/crime w Dflaak3INIaa
CNBSkTfSS w t I &kLINI &

w [ 20k NRIU w .fSskoNBg

w wAOSktAOS w /fFaKkONI akK

w WSt fekWSNNE w Df 26k INE S

w [AIKIEGkNRIKDG w [ O1 kNF O

w wlgktl g w . f dza Kk 0 NHdza K

w wk NBkfF AN w . ftdSkoNBEg

w [ SFTkNBST w [ASakNra&aS$S

w [AO1 kwhO] w [22YKNR2Y

w [ OSkNI OS w [ ASRKNARRS

w 9f SOtk SNBOI w [ ARKNAR

w [28FfkNR&If w [ SSOKk NBI OK

w /[ t286yKONRGY w [Fé&kNIeé

w !t ABSKkl NNA OGS w [ 20K NRO

) )

[FAYKNI AY [ FGSkNI GS
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Appendix V

Your secretdentity is Mary Smith!
1 You like seafood.
You enjoy swimming.
You are a police officer.
You are 25 years old.
You speak Japanese and English.
You have no children.

= =4 =4 -4 =4

Your secret identity is Yuki Sato!

1 You like pizza.
You enjoy watching baseball.
You are deacher.
You are 39 years old.
You speak Japanese and Korean.
You have 1 child.

= =4 =4 4 =4

Your secret identity is Karen Lowell!
1 You like hamburgers.
You like reading.
You are a doctor.
You are 46 years old.
You speak English and Korean.
You have 2 children.

= =4 =4 4 =4

Your gcret identity is Diego Lopez!
1 You like plain rice.
You watch funny movies.
You are a translator.
You are 53 years old.
You speak French and English.
You have 3 children.

=A =4 =4 -4 -4

Your secret identity is Doug Wulf!
1 You like cookies.
You enjoy cooking.
You are aractor.
You are 34 years old.
You speak English and Mandarin.
You have 12 children.

= =4 =4 -4 4
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Your secret identity is Bob Williams!

1 You like seafood.

You like cooking.

You are a police officer.

You are 34 years old.

You speak English and Japanese.
You have 12 chilen.

= =4 =4 -4 =4

Your secret identity is Cheryl Harper!

1 You like pizza.

You watch funny movies.

You are a teacher.

You are 53 years old.

You speak Japanese and Korean.
You have 3 children.

= =4 =4 4 =4

Your secret identity is Michael Jones!

1 You like hamburgers.

You like cooking.

You are a doctor.

You are 46 years old.

You speak English and Korean.
You have no children.

= =4 =4 4 =4

Your secret identity is Steven Taylor!

1 You like plain rice.

You enjoy watching baseball.
You are a translator.

You are 39 years old.

You speak French and English.
You have 1 child.

=A =4 =4 -4 -4

Your secret identity is Anthony Brown!

1 You like cookies.

You enjoy swimming.

You are an actor.

You are 25 years old.

You speak English and Mandarin.
You have no children.

= =4 =4 -4 4
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Your secret identity is Chris Miller!

1 You like seafood.

You lile reading.

You are a police officer.

You are 46 years old.

You speak Japanese and English.
You have 2 children.

= =4 =4 -4 =4

Your secret identity is Patrick Baxter!

1 You like pizza.

You enjoy watching baseball.
You are a teacher.

You are 39 years old.

You speak Japanese and Korean.
You have 1 child.

= =4 =4 4 =4

Your secret identity is Michelle Barber!

1 You like hamburgers.

You enjoy swimming.

You are a doctor.

You are 25 years old.

You speak English and Korean.
You have no children.

= =4 =4 4 =4

Your secret identity is Gavitelly!

1 You like plain rice.

You like cooking.

You are a translator.

You are 34 years old.

You speak French and English.
You have 12 children.

=A =4 =4 -4 -4

Your secret identity is Aaron Mendez!

1 You like cookies.

You watch funny movies.

You are an actor.

You are 53ears old.

You speak English and Mandarin.
You have 3 children.

= =4 =4 -4 4
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Appendix VI

http://jojoson22.com/hersheypark-giantcenter-harrisburgitalian-dinner-pizzaalcohotbeer-wine-jo-
jos-on-22-menu/our-pizzashop-menu/



